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Socratic Conversations in Education—rationales andffects

Dr. Ann S. Pihlgren; Keynote Speaker

Abstract

Socratic seminars have long been practiced intemety by educators
and philosophers as a supplement to classroomitggahd coaching.
However the rationales and effects of this methodologyuidiog how
these effects are achieved have not been thoroughéstigated or
systematically analyzed. This paper reports a desenal study
investigating the rationales and effects of phifdsring with children
in Socratic conversations (Pihlgr&®908).

The various Socratic traditions describe a setethwdological steps to
attain similar objectives. By using these stepstellectual and

dialogical habits of mind are expected to be irdaéred.

In the study sixteen seminars conducted over theaes with children

from five to sixteen years old were analyzed. Thedents’ body

language and group interaction were analyzed closefough a

phenomenological approach. The analysis focuseldoanthe seminar
culture was taught and learned and whether thedet® methodology
made a difference.

The analysis shows that the skilled participantieshtheir interaction

towards an “inquiring” dialogue over timand that the distribution of

rhetorical power changed to a more cooperative comation. The
students’ learning proceeded through a seriesagiestpartly different
from the anticipated ideal. The facilitator's atyilito handle rule
breaking and to create a safe environment for intellecéxgloration
was significant. The findings show that intricatglént” moves like
gestures and glances helped maintain a productivke esgalitarian
seminar culture. The participants developed thamking skills over
time. evolving from relativism to critical examination.

Key words: Socratic dialogue habits of mind group interaction
seminar culture
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